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Abstract— Teacher empowerment is a broad topic expanding to different areas contributing to the totality of what makes 

teachers work and the quality of their work. This research study employed a Phenomenological Research Design, With the 

aid of a semi-structured interview and utilizing the Colaizzi process, to explore and understand the challenges encountered 

by thirteen (13) college instructors in delivering quality teaching to students. This study is guided by the Empowerment 

Theory of Perkins and Zimmerman, Self-Efficacy Theory of Bandura, and Motivation-Hygiene Theory of Herzberg. After 

data analysis, three themes emerged: (1) Professionalism and Politics; (2) Assignment and Amount of Work; and (3) 

Facilities and Funds. The results showed that teachers shared experiences of being bombarded with task despite limited 

resources. To add more to the concoction, is wide array of contrasting personalities in the. As a recommendation, the 

tertiary institutions should be able to determine the root cause of the challenges encountered and implement doable and 

lasting solutions. Likewise, further studies and a more in-depth investigation of the college instructors’ life experiences is 

also recommended. 
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I.  INTRODUCTION  
 

Teacher empowerment is a broad topic expanding to 

different areas contributing to the totality of what makes 

teachers work and the quality of their work. It is defined as 

providing teachers with the right to take part in the crafting 

and determination of educational policies and school goals 

where the exercise of professional judgment is advocated 

especially on what and how to teach 
[1]

.  
 

Over the years, there has been an increasing attention and 

interest in studying teacher empowerment. Researches had 

pitted teacher empowerment to organizational citizenship 

and professional commitment 
[2]

; correlating it to the 

research participation of teachers 
[3]

; improvement of 

teacher leadership 
[4][5]

; teacher autonomy 
[6]

; effect of trust 

to empowerment 
[7]

; the importance of job satisfaction 
[8]

; 

interrelation with student characteristics and teacher 

behavior 
[9][10]

; and other psychological correlates and 

structural antecedents 
[11]

. 
 

Though a multitude of researches were and is currently 

being conducted, there are still lacking studies that dig into 

the inner most sanctum of experience of a phenomenon. 

The most recent study conducted focused on the 

identification of empowerment-facilitating and 

empowerment-impeding behaviors by various members of 

the academe and other stakeholders 
[12]

. Of which also, 

other studies that were released over the years, though 

qualitative in nature, focused on theory testing and model 

building.  

Since the reality of the situation prevails, there is a need to 

look into the experiences, challenges, and aspirations of 

college teachers in terms of their perceived empowerment 

status. Explore, in the process, situations which proved to 

nurture or impede their autonomy in deciding the flow and 

outcome of their work, hence the conduct of this study. 

 

II. OBJECTIVES 

 

With its main objective of exploring the lived experiences, 

perceptions, and challenges of college teachers in the 

context of teacher empowerment, this study would like to 

answer the following questions; 

1. What are experiences of the participants;  

2. What is their perception about the factors affecting their 

empowerment; and 

3. What are their aspirations. 

 

III. METHODOLOGY 

 

Research Design. This qualitative study, was anchored on 

Empowerment Theory of Perkins and Zimmerman, Self-

Efficacy Theory of Bandura, and Motivation-Hygiene 

Theory of Herzberg, utilized phenomenological approach 

that aimed to investigate the experience of college 

instructors - how their professional time as well as personal 

engagements intertwine and coexist with each other. A 

qualitative research study aimed to examine a phenomenon 

that impact on the lived reality of individuals or groups in a 

particular cultural or social context 
[13][14][15]

. A qualitative 
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research is an inquiry process of understanding based on 

distinct methodological traditions of inquiry that explore a 

social or human problem 
[16]

. The researcher builds a 

complicated and holistic picture, analyse words, report 

comprehensive takes of participants, and does it in situ. 

Phenomenology aimed to accurately describe the 

phenomenon without a pre-existing knowledge to a 

framework, but remaining truth to the facts 
[17][18][19][20]

. 

More so, using a qualitative research, the researcher would 

able to connect with their participants and to see the world 

from their viewpoints 
[21]

. The researcher found this 

method most suitable to the inquiry in order to provide a 

comprehensive analysis on the college instructors’ life 

experiences. 

 

Participants and Sampling. Purposive sampling was used 

to identify the study's participants. Purposive sampling 

allows the researcher to select people who are appropriate 

for the study 
[22]

. Simply put, the researcher decides what 

needs to be known and sets out to find people who can and 

are willing to provide the information by virtue of 

knowledge or experience 
[23]

. Eleven (11) individuals took 

part in the study. Participants met the description of a 

career changer: 1) a college instructor; 2) currently 

employed; 3) a resident of Calbayog city; and 4) willing to 

take part in the study. 

 

Data Collection. In gathering the appropriate data for the 

study, semi structured interview was used. Semi-structured 

interview is a type of interview that has become the most 

familiar strategy in collecting qualitative data 
[24][25][26]

. A 

semi-structured interview is a qualitative research approach 

that combines a prepared set of open questions with the 

opportunity for researchers to dig deeper into specific 

responses; it's used to figure out how interventions work 

and how they might be improved. It also enables for 

clarification by asking follow-up questions. Two experts in 

the field of psychology validated the content of the 

interview guide. The researcher also offered an agreement 

that covered gaining informed consent, maintaining 

confidentiality, making time and location commitments, 

granting authorization to record, and outlining research 

ethical principles. The researcher employed note taking 

and dialogic form as data storage strategies. To each 

deeper response of the respondents. 

 

Data Analysis. The Colaizzi process for 

phenomenological data analysis is illustrated in the 

following steps 
[27]

. (1) Each transcript should be read and 

reread several times to get a general idea of the material. 

(2) Significant statements on the topic under investigation 

should be taken from each transcript. These assertions 

must be written down on a separate sheet with page and 

line numbers. (3) From these crucial statements, meaning 

should be derived. (4) Sort the formulated meanings into 

categories, clusters of themes, and subthemes. (5) The 

study's findings should be incorporated into a 

comprehensive description of the phenomenon under 

investigation. (6) The phenomenon's essential structure 

should be described. (7) Finally, study participants should 

be asked to validate the findings by comparing the 

researcher's descriptive results to their own experiences. 

 

Research Reflexivity. In the study, the researches’ 

approach is different in terms of other researchers’ 

perspectives. As persons who know the life of a college 

instructor and their aspiration, the researcher understands 

his stand that might lead to a different development and an 

equally valid understanding of the particular situation 

under study. The study has a preconception with a tone of 

positivity of eventually creating meaning during the entire 

process. The position and the background of the researcher 

will affect the choices made in the investigation, from an 

angle, with the methods that best judged the sole purpose 

of the study, framing, coming up with themes and the 

overall conclusion of it. With the intent of sharing the 

results to the participants of the study. Furthermore, 

preconception is not equated in any form of bias unless the 

researcher fails to mention them 
[28]

. 

 

Ethical Consideration. The study focused on college 

instructors’ life experiences, their self-regard and 

aspirations. Therefore, the ethical considerations centered 

around the situations depicted solely from participants’ 

experiences, interactions and actions observed. The issues 

of theoretical, theological, situational, critical and 

covenantal situational approach to research ethics were 

irrelevant to the overall study 
[29][30][31]

. If literal 

transcriptions and summary were used in the narratives. 

 

IV. RESULTS AND DISCUSSION 

 

Significant information on the current experience of 

college teachers were generated on the premise of teacher 

empowerment and the perceived factors affecting it. 

Current knowledge on higher education scenarios, 

potential of exploring other means of coping and aspiration 

for academic path were noted. The generated information 

can help in establishing not only springboard for 

subsequent research but also a platform for the college 

students feeling left out to be heard and show the 

cacophony of their experiences.  

 

From the data analyses with implementation of the 

Colaizzi Process, three major themes emerged: (1) 

Professionalism and Politics; (2) Assignment and Amount 

of Work; and (3) Facilities and Funds. 

 

4.1. Professionalism and Politics 

Almost all of the participants had episodes where they feel 

that they professional integrity is undermined with the 

organization’s politics aka the culture, way of doing things, 

and aprt of the norm within the workplace. It was seen as 

aimpeding experience by the participants and is illustrated 

in the following participants’ statements:   

 

 “The so-called working ethics of other faculty 

members is a sorry excuse for double standards in the 

workplace which prove to be less motivating to say 

the least.” 
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 “Work professionalism is gravely affected by a faulty 

office politics, often in favor to those who are the top 

or in-command.” 

 “The administration is not supportive in terms of 

professional development and is quite narrow if 

suggestions are given to them.” 

 

4.2. Assignment and Amount of Work 

Sometimes, participants claimed that the amount of work 

they are getting is proving to be too much for them that 

oftentimes it disrupt their normal routine and overshadows 

their true responsibility as a teacher. It is illustrated in the 

following participants’ statements:   

 

 “There are many interventions like: accreditation 

preparation of documents/COPC compliance/etc. that 

I have no time to meet my students.” 

 “In terms of instruction, the different activities like 

accreditation affects the schedule of classes. There 

are conflicts in the scheduling at works and classes.” 

 “Lot of school activities that is interrupting the main 

task of the instructor.” 

 “Workload for the designations hinder the good 

performance in the mandated functions on 

instruction, research, extension and production.” 

 “There are multiple designations given, that it 

overlaps with one another, not to mention affecting 

my teaching responsibility. 

 

4.3. Facilities and Funds 

All of the participants self-confessed that aside from 

politics and workload, the lack of appropriate facilities, a 

manifestation of low funds allocated, affects their 

perceived empowerment. If the participants feel limited in 

the sense that they cannot teach well or execute their 

responsibilities, not because they are not resourceful but 

the lesson requires then to have such amenities and 

enabling tools. It is illustrated in the following participants’ 

statements:   

 

 “Procurement of items necessary in carrying out 

activities and lack of references in some courses..” 

 “The need of updated journals/references and 

manuals..” 

 “Like brownout where in I have difficulty of 

conducting class becoming dependent on the use of 

powerpoint..” 

 “Early finalization of subject assignments to have 

plenty of time in preparing instructional materials, 

lessons, among others. Provisions of ICT equipments 

for classroom integration..” 

 “Facilities to accommodate the courses of students, 

specially on computer laboratory.” 

 “The unavailability or insufficiency of learning 

materials books w/ latest edition both local and 

foreign to be particular and other equipment for 

instruction.” 

 “Working environment ventilation, sometimes it is 

not conductive for working conditions. Likewise, the 

availability of projectors for discussion and 

activities.”   

 

Teacher empowerment is a broad topic expanding to 

different areas contributing to the totality of what makes 

teachers work and the quality of their work 
[32]

. As it was 

observed and stated by the participants, the culture of any 

work environment greatly influence their level of 

empowerment in such a way that they detach themselves as 

a form of escape to the harsh reality. The interest of 

providing innovative ideas and suggestions are impede if 

the administration or those in power struggles to accept 

opinions from other that can greatly scar the morale of the 

teacher 
[33][34]

. 

 

Likewise, often due to limited workforce, college teachers 

tend to take on multiple responsibilities or designations. 

Doning a variety of mantles of functions can disrupt to the 

true nature of the work, the reason why teachers are hired 

in the first place, which is to teach and form better learners. 

With these responsibilities overshadowing the true essence 

of being a teacher, they feel that they are not motivated in 

the process, fading teacher autonomy in the process 
[35][36][37]

.  

 

Finally, the lack of facilities and funds impede the 

sincerest and simplest function of a teacher, which is to 

make the learning experience as meaningful and 

worthwhile for any students 
[38][39][40]

. Limitations brought 

about by this predicaments inhibits even the most 

resourceful teacher. By prodiving actual materials and 

equipment, teachers are creating a genuine and organic 

experience to the students which cannot be replicated if 

used with imagination or just pictures / illustrations for that 

matter 
[41][42][43][44] 

 

V. CONCLUSION AND FUTURE SCOPE  
 

College teachers shared experiences of being bombarded 

with task despite limited resources. To add more to the 

concoction, is wide array of contrasting personalities in the. 

As a recommendation, the tertiary institutions should be 

able to determine the root cause of the challenges 

encountered and implement doable and lasting solutions. 

Likewise, further studies and a more in-depth investigation 

of the college instructors; life experiences is also 

recommended.  
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